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Booker T. Washington PCS (BTWPCS) for the Technical Arts plans all academic and non-academic programs for our high school program in order to educate students in grades 9 through 12 for the construction and building trades and prepare them for life-long learning, which includes:
· Educate students to meet college matriculation requirements;
· Train students for construction apprenticeship programs;
· Develop life skills for long-term success;
· Create opportunities for employment and entrepreneurship.
Specific Title I programs were implemented for the school-year 2012-2013 at BTWPCS in order to meet the needs of the students, realize the school’s mission as it applies to each student and increase their total academic performance. Based upon program and performance data collected by the school throughout the school-year and analyzed and reviewed by the school instructional leadership, teachers, parents and community members using such methods as meetings, forums, and interviews, instructional decisions were made regarding the success of 2012-2013 Title I school-wide programs and any program changes needed in 2013-2014. 

School Based Student Data: 
Despite the multiple and varied Title I interventions of the 2012-2013 school-year such as, Literacy across the Curriculum, The After-School Tutorial, SAT Prep class, Instructional Coaches, and Project Based Learning, BTWPCS did not meet the benchmarks set by AYP and instead realized a decrease in scores in both the targeted disciplines of math and reading.  A five year history of school DC-CAS scores shows: 
	Area
	2009 Proficient
	2010 Proficient
	2011 Proficient
	2012 Proficient
	2013 Proficient

	Reading
	39%
	26%
	46%
	31.58%
	17.5%

	Math
	22%
	32%
	18%
	21.05%
	17.5%



In looking at causes for the current drop in the reading and math scores several factors were analyzed. First, when analyzing the teacher observations and evaluations conducted by the administration in the 2012-2013 school-year meaningful patterns and trends emerge, which have become integral parts of the planning for the 2013-2014 school program:

· Formal observation documentation shows that among the majority of the staff there was little consistency in the quality and/or frequency of  the instructional delivery and/or use of instructional strategies; and
· Differentiation as an instructional strategy for all students was not properly or consistently used.
Research shows that most effective way to ensure students with different abilities master the content is to present the learning in a differentiated format. “Differentiated instruction, according to Carol Ann Tomlinson [one of the lead educators in the use of differentiation] is the process of ensuring that what a student learns, how he or she learns it, and how the student demonstrates what he or she has learned is a match for that student’s readiness level, interests, and preferred mode of learning. (Ellis, Gable, Greg, & Rock, 2008)   Using differentiated learning consistently, properly, and across the contents in its complete form and process ensures students will learn and performance will increase. In looking at the cumulative DC-CAS scores it is determined that:
· Growth on DC-CAS Reading over time (since 2010) increased a tenth of a point; and
· Growth on DC-CAS Mathematics over time (since 2010) decreased by two and a tenth of a point.
Putting the student performance data together with the data on the teachers’ delivery of instruction in response to the research and BTWPCS has already diagnosed a significant root cause to the poor reading and math scores.
Disaggregating all performance data further looks at trends from a different perspective - - that of the instructional levels of 9th graders entering BTWPCS in the fall of 2012 based on the Scantron Achievement Performance tests given every fall and spring as a placement/pre-and post-test.
	Area
	Grades 1-3
	Grades 4-6
	Grades 7-9
	Grades 10-12

	Reading
	36%
	35%
	25%
	4%

	Math
	16%
	31%
	59%
	3%



Summarizing the data shows a true picture of the reading readiness or lack of readiness of the freshman class:  
• 70.21% of the students enter testing on the elementary level, specifically the third through the fifth grade level.  
• 19.15% of the students tested at the middle school level, specifically the sixth through the eighth grade level.  
This means that only 10.63% of the entering ninth graders entered BTWPCS reading at the high school level.
Further disaggregation of the Scantron testing data, given to students upon entrance to high school, the math data showed the following:
• 47% of the entering ninth grade students tested at the elementary level, specifically at the third through the fifth grade level.
• 43% of the students tested at the middle school level, specifically at the 6th and 7th grade level, with 2% testing at the 8th grade level;
• 9% (only) of the entering ninth grade students tested ready for the high school challenge of mathematics with a strong foundation in arithmetic, number sense, and numeracy. 
Overall 89.48% of the ninth grade class began high school in the fall of 2012 sufficiently ill-prepared for high school mathematics.  

Another revealing data point this past school year that substantiates that reading and math are the weakest areas for BTWPCS students is contained in the fact that across all grades there was a promotion rate of only 79%. Looking more closely at the reasons for individual student failures the administration saw that students were failing in core content classes that used math and reading; i.e. the weakest skill areas almost exclusively such as English/Language Arts, Math, and Science, Social Studies. It also played a major factor in the success or failure of students in the trades’ classes. Looking specifically at the focus group achieving substantially below other sub groups, African-American and Economically Disadvantaged students at BTWPCS, and it was again the math and reading scores that caused the biggest gaps.

One constituency group to give feedback came from the BTW alumni regarding the level of instruction and the quality of preparation given to students for college and the trades. At the All School Alumni Reunion on Dec. 15, 2012 when asked approximately 80% of those in attendance thought they were prepared for after high school jobs and training in all academic areas except reading. Most of the alumni that went on to college said that they were able to “make it” due to college remedial reading courses. This feedback is consistent with the reading scores of all grades 9-12 on the DC-CAS and the Scantron Achievement Series assessments.

During the BTWPCS nine week course, Parents as Partners, which is a partnership with Multicultural Community Services/ DC Parent Information Resource Center, parents were informally surveyed as to the subjects causing their sons and daughters the most trouble in school and the programs and activities they said were most helpful in these identified areas.  
Approximately 75% of the group reported without hesitation that reading was the most difficult skill for the students while 25% of the parents were pretty evenly divided between math and science; science involves a significant amount of math. Just as overwhelmingly the parents responded that the after-school program and any kind of practice on the computer helped with both subjects. When probed further about the helpful programs and strategies many parents said their children liked and learned from individual attention. 

The ELL students also are tested at the end of a year program. The test used to determine if an ELL student has progressed and tested out of the ELL program is the ACCESS assessment. To test out of ELL a student must score 5 or above out of a scale of 1-6. Out of 11 students 6 placed in Expanding (between 4-5), 3 placed in Developing (between 3-4), and 1 student placed in Reaching (level 6). 

There is good news among all the deficits. In the spring of the school year 2012-2013 the Scantron Achievement post-test was given to all students at BTWPCS grades 9-12. The results were as follows:  
· Scantron Performance Achievement Series pre-post testing showing the percentage of students within the grade who advanced one more grade level in Reading in one year:  9th Grade: 20%, 10th Grade: 30%, 11th Grade: 28%, and 12th Grade: 33%.                                                                                                                                                                                         
· Using the Scantron Performance Achievement Series pre-post testing the percentage of students within the grade who advanced one more grade level in Math in one year:  9th Grade: 16%, 10th Grade: 31%, 11th Grade: 27%, and 12th Grade: 20%.

Progress in both reading and math was made in all grades during the 2012-2013 school-year but the gains were not substantial enough to make up for the large deficiencies in reading and math skills of students entering as 9th graders.

Title I Academic Program for the 2013-2014 School-Year:

Through the agendas and minutes of various meetings the Board of Trustees, administration and teachers were in consensus regarding what the data meant for the academic program. The student body at BTWPCS was made up of students with different levels of readiness, skills, comprehension, and learning styles. The two most serious areas of deficiency were reading and math, which affected learning in all other content areas. Further it was believed that all students could learn and the increases in reading and math among and across the grade levels supported that fact. Taking the data on instructional differentiation further the teams began to see other patterns.  Based on the improvement data and feedback of stakeholders it was ascertained that exposure to a variety of print materials, direct instruction, and project based learning did benefit the students. In order to ensure the proper and consistent implementation of differentiation, as well as, the reading and math strategies just cited, the Reading and Math Instructional Coaches will not only continue in the 2013-2014 school-year to coach the staff in reading and math strategies across the curriculum, they will also help implement the new rigorous Read 180 intervention, which is very much needed to increase the reading scores on a higher level and at a faster pace. “More than 40 research studies in the last 12 years have shown READ 180’s blended model to be a proven, effective way to teach adolescents who struggle to read…Looking at the
Newark, Springfield/Chicopee and Ohio site data in the Striving Readers report, we see that even in the most challenging environments, with the most challenged of students, when students receive the right support they are able to make tremendous progress with READ 180.”  READ 180 started out as a reading program for special education students and quickly grew to serve all student populations to and three grade levels below in reading. 


In addition Instructional Coaches will work closely with the Special Education Coordinator to put the new co-teaching model in place with each core content class being taught by a general and a special educator. The Coaches will mentor the co-teachers in the five different models of co-teaching. Students will receive the support needed in the co-taught classrooms. The data collected both pre and post assessments of all students by grade have provided BTWPCS with important information from which to make program decisions for 2013-2014.                                       First, research has provided BTW with an instructional approach that is beneficial for both targeted subgroups; i.e. students with disabilities and Ell students. The Eastern Washington Co-Teaching Consortium has research demonstrating that co-teaching “increases student learning and engagement in the classroom…provides active engagement, and a way to implement flexible grouping and scheduling.” Co-teaching also provides the expertise needed in both the content area and the special education and/or ELL area and allows co-teachers more collaborative time for planning. With the two teachers all students have their special needs and/or extra academic attention met. Co-teaching also provides the subgroups being taught with the general education population greater access to the general curriculum. The rigor is increased and the learning elevated. According to Dr. Kimberly McDuffie Landrum of the University of Louisville “many teachers, students, and administrators report satisfaction with the efficacy of co-teaching.” Friend and Cook in 2000 presented the following rationale for co-teaching:                                                                                                                        
· Meets the individual needs of the students; ensures the accommodations and modifications documented on a special education students’ IEP are provided and services are in compliance;
· Provides less fragmented and more contextualized instruction in a general education classroom; i.e. increased individualized instruction;
· Reduces stigma of being pulled out of class for instruction; 
· Provides for positive social interactions;
· Provides more opportunities for flexible scheduling and grouping; and
· Co-teachers feel more collegial support and more collaborative planning.
In the co-taught classrooms both direct instruction and project based learning will be in guided in place by the Math and reading Instructional Coach place as recommended instructional approaches for the identified subgroups. The District of Columbia School Board is in support of Instructional Coaches, “At DCPS, we know that Instructional Coaches play a critical role in ensuring student success. We are currently creating a culture where Instructional Coaches:
· Have a clear understanding of what defines excellence in their work;
· Are provided with constructive and data-based feedback about their performance; and 
· Receive support to increase their effectiveness.

The wide-spread more aggressive programs added to Title I this year based on the data cited and research quoted will be supported by the identified continuing programs implemented last year in 2012-2013, due to the increases in the Scantron Reading and Math Achievement data and again research:

· Professional Learning Communities will continue to structure staff and support staff, and leadership professional development opportunities.  “The federal No Child Left Behind Act of 20001…defines all professional development funded through the law to include activities that “are not one-day or short-term workshops or conferences.” (USDE 2000) Therefore BTW will develop professional development opportunities that support “activities including formal teacher induction, programs where teachers can earn credits as part of certification [or] salary boosts…and participation in subject-matter associations or informal networks.” (Sawchuk, Nov. 10, 2010a). BTWPCS will also call in consultants to help implement the professional learning communities stressing job-embedded professional development. The administration will also participate in professional development developed for their job specific duties.  “Today's principals need skills in analyzing data to drive successful instruction, developing public relations systems to ensure the community is informed of school goals and achievements, researching education trends and best practices, and facilitating continuous improvement by enabling staff to participate in communities of learning.” (McLester, S. 2010) 
· Again, because the Scantron Achievement data increased and reform efforts such as the Turnaround Model of NCLB called for extended time programs, the BTW After-School Tutorial program will remain in place and operative. 
· Last, the new Testing and Data Management program will continue to assess student performance, analyze the results and determine if the program and strategies used are effective in order to continue them, modify them, or delete them from the academic program.  “Data, when properly interpreted, can improve direct instruction. Teachers working together with data can coordinate lesson plans and assessments to target instructional issues. Administrators can better assess the total instructional program with well-gathered and properly interpreted data. Accountability for instructional effectiveness is necessarily dependent on data.”(Craft, H. 212)
· In conclusion it is well known that parents in partnership with the school are crucial to the success of students academically, socially and emotionally.  To support both students and families and draw more parental involvement into the school a new character education program is planned through Title I based on student seminars that examine social and emotional stressors of our adolescents today. The program Parents as Partners will continue for the explicit purpose of involving parents and helping the school implement the character education program “the more parents participate in schooling, in a sustained way, at every level -- in advocacy, decision-making and oversight roles, as fund-raisers and boosters, as volunteers and para-professionals, and as home teachers -- the better for student achievement.” (Williams, D.L. & Chavkin, N.F. 1989)  


In summary this is the core of the Title I Academic Program for 2013-2014.  It is built on the successful interventions and programs of the 2012-2013 Title I school-wide plan and the strategies prove effective in the 2012-2013 Conn-App as indicated in this evaluation. It is a well-planned series of related strategies that are built on research, driven by data and supported by a data management system and a method of pre-post testing that began last school-year and is continuing in the current year to successfully reveal the entire picture of student growth and development.  When the need to track the BTW graduates after high school became apparent in the needs assessment the leadership developed a tracking system to get the data.There are no isolated, stand-alone programs. Each program supports all other programs and works together to increase student performance, close the achievement gap between the sub-groups of the African-American low socio-economic group, and advance the level of teaching and learning at Booker T. Washington PCS for Technical Arts. With the concentration of Title I programs focused on the reading and math content areas, professional development and parent engagement it is felt that both summative and formative assessment scores will begin an upward climb in 2013-2014.
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