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At the end of school year 2012-2013, Community Academy Public Charter School conducted numerous evaluations to determine the effectiveness of the programs implemented using our Title I funds. Based on the results, some programs such as Discovery Education and Achievement Network assessment and data coaching were reinstated for the 2013-2014 school year, while others were not. While some programs will not be implemented during the 2013-2014 school year, evaluation conducted has revealed other ways to address the academic needs of our students. 
Last year, we transitioned the focus of Discovery's work away from the testing grades to grades K-2.  We took advantage of Discovery's data coaching to better prepare our younger students for the state test.  The data coach provided by Discovery helped our teachers use assessment data in an effective way.  However, some of the assessments seemed a bit long for our youngest students.  Furthermore, the tests are given electronically, which posed access challenges for our campuses without a large number of computers at their disposal.  This year, if Discovery is used again, we will focus on K-1.  We will also be making a large investment in technology which should smooth out the testing process.
We just completed our first year with the Achievement Network, which uses a model that combines interim assessments, data coaching, and network events. Overall we had a very positive experience, especially with regards to raising the level of rigor in our assessments and implementing routines to make better use of our assessment results. If we use the Achievement Network again this year, we will focus on improving the quality of the routines that are taking place with each assessment cycle (as compared to last year, which was primarily focused on putting the routines in place).
Last year (and for several years past), we used INFORM to collect, store, and report data from the Core Knowledge Preschool Assessment Tool (CK-PAT), which we use to assess our Pre-Kindergarten students. We plan to use INFORM the same way for the current year. The main benefit of INFORM is that it can be customized to record scores and generate reports for any number of assessments. The main drawback is that there is not a direct feed with our enrollment info or assessment results, which means we either need to upload or manually enter this information into the system.
A vast amount of Title I funds were being used to increase the academic performance of our early childhood population. Stipends were given to teachers who participated in the New Teachers Program—a mentoring program for veteran and first time teachers. Surveys were reviewed and changes for this school years program were made according to teachers’ feedback. CLASS data received from PCSB was reviewed and PL for this year is planned to address the areas we scored low on. Additionally, this past years CK-PAT data was also reviewed and evaluated to determine PL for teachers that will focus on improving student achievement & progress. Books of the month will continue to ensure that there is a common literacy focus across campuses that focus on vocabulary and language development, and early literacy skills such as phonemic awareness, letter recognition, story sequence, story characters, predicting skills etc. FFY12 funds were used to hire a Director of Parental Involvement. After evaluating this position, each campus will instead have a campus-based parent coordinator. Through interviews and meetings, this was determined.  
Each campus also conducted an individual program evaluation. For example, after reviewing Amos 1’s program data from the 2012-2013 school year, we found the Reading Partners Program for grades k-5 and Achieve Tutoring program for grades 3-5 to have been effective.  Both programs worked with low performing students.  Reading Partners worked with individual students on reading where Achieve Tutoring worked with small groups of students in reading and math. The data from Reading Partners showed 90% of the students showed at least six months growth among the group tutored.  Many started at least a year behind.  Achieve tutoring showed similar growth.  38% of Achieve students who were tutored scored basic on the ANET assessment, scored proficient in reading. 60% of Achieve students who were tutored scored basic on the ANET assessment scored proficient on the DCCAS math assessment.  The Reading Street core reading program was effective.  It was used for grades k-5.  This program is aligned with common core and may have help with the rigor of the instructional program.  On the other hand, the Everyday Math core program was not as effective.  It was not aligned with common core and didn't make a big impact on the instructional rigor.  Therefore, not much growth was evidenced on the assessments. It is our hope with the new Envisions Math core program that is aligned to common core and taught with fidelity, we will see more student growth on the DC CAS.
At the end of the 2012-13 school year, Amos 2 conducted evaluations for instructional staff and analyzed the end of year student progress/achievement data, as well.  This process was instrumental in determining focus areas for instruction for the upcoming school year.  During summative evaluation conferences, instructional staff was asked to comment on what we could have done to improve teaching and learning in throughout the year and what, if any, systems should be put in place to be more successful for the upcoming school year.  Together with the insights of the administration team, we were not only able to put systems in place to address the academic concerns, but we also devised plans to address the social climate in the school.
[bookmark: _GoBack]Most of the campuses had Grade-level Chairs. They were evaluated through a detailed portfolio that documented their support of their department.  Campuses showed evidence of team planning, department communication, student enrichment, professional learning and assessment support.  Their portfolio included meeting minutes, monthly newsletters, teacher mentor notes, and professional learning reflections.  Specifically, Butler’s early childhood chair felt that the opportunity developed her leadership skills and gave her a broader scope of the needs of her campus.  We concluded that due to the size of the department, it would be more effective to have a leadership team for the 2013-14 SY instead of the one department chair.  Staff reflected on their department chairs during their one-on-one end of the year meeting with Academy Leaders and each felt genuinely supported by the chairs and enjoyed the opportunity to participate in the peer coaching program that the chairs coordinated. 
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