Title I – School Wide Plan (Middle and High School Campuses)
Component 1: Comprehensive Needs Assessment

Maya Angelou Public Charter School (MAPCS) utilizes the state mandated assessment as the basis of our needs assessment. MAPCS has other assessment tools that help determine the decision of our student’s needs as well. The state mandated assessment is the District of Columbia’s Comprehensive Assessment (DC CAS). The DC CAS is administered during the month of April during each school year. The strength of the DC CAS is that it shows where individual students are performing academically, as well as the academic performance of the school. There are numerous methods in which the information can be disaggregated, which will help to determine areas of success and concern.  For example, we found that this year, our English language arts score had risen, however, it did not rise to the goals that were set. With this information, along with the attendance records, the DC CAS scores, and the review of specific groups, (i.e., free and reduced meals), we can determine the area that educators should focus on. The challenge with using the DC CAS is that the information arrives late in the summer and the gives little time to review the information to discover and implement effective policies. There has also been the discovery that student apathy towards testing, investment, and ownership affects their participation and outcome of the assessment. MAPCS is constantly trying to discover new and innovative ways to overcome the challenges we face. MAPCS implements programs that include student incentives, parental involvement, and educator investment.

Component 2: School Wide Reform Strategies

MAPCS is using a variety of research based programs to instruct our students. One such program that we are using is the Understanding Math program.  Understanding Math is a computer based program that assists students in areas of concern, and/or enriches student's mathematical skills. We also use the Success for All (SFA) program. The SFA program assists students in their quest for reading comprehension. MAPCS will introduce the Lexia reading program in the 2012-2013 school year.  The Understanding Math program, when properly utilized, was affective.  Unfortunately, the program was not implemented and utilized to the extent that it was intended. We found that the SFA program was ineffective due to many reasons. For the upcoming 2013-2013 school year, MAPCS will adjust the SFA program to make it more effective for our student population. The Lexia reading program has been purchased to meet the needs of our lower level readers that SFA did not affectively address.  The daily school schedule has been adjusted to allow for the proper implementation of SFA, Lexia and Understanding Math programs. Along with the programs that have been instituted, MAPCS has recently revised the Social Studies and Science curriculums to comply with the common core state standards and literacy standards. MAPCS has also revised the Mathematics and English curriculums to align with our quarterly assessments to provide better data. The English and Math coaches are also providing pacing guides for educators in all content areas to provide the most effective teaching pace.

For Evans High School, several strategies were used during 2011-2012.  These include the Scantron Series, Understanding Math, and the Achieve 3000 program. To improve student outcomes these strategies will be employed for the 2012-13 school year.  However, there are three critical areas that need to be addressed.  One area that needs to be addressed in instructional quality.  While we are confident that the staff we have hired will help us meet our goals, the reality is that there are teachers that will need support to ensure that they are delivering instruction at a high level.  
To address this, we are taking a few new steps.  One is to implore department chairs to be more heavily involved in the instruction that is taking place in their departments.  This includes more informal observations and feedback sessions to teachers.  Another action that will impact this area is due to the new staffing model, the Dean of Academics will have more time to work closely with teacher as he will not have a coaching caseload, and has several other duties removed from his tasklist (i.e. scheduling).  A primary charge for him will be to more engaged from an evaluative perspective as opposed to informal observations, and also to provide a great deal more feedback on lesson plans to teachers in the building.  In addition, he will take the lead on ensuring that the school improvement team is functioning at a high level and that there is a committee for instructional effectiveness established.   Another action that will be taken to improve instructional effectiveness will be an improved implementation of our professional learning communities that will be driven by data.  It is a great resource to be able to  have a data facilator to assist academies and departments in compiling the relevant data to be discussed , and providing monitoring of data discussions and action plans that are developed as a result of those discussions.  The idea being that student deficiencies in the mastery of standards will be known sooner and addressed immediately.  Lastly, to improve the quality of instruction, the principal must be more deeply involved in our instructional culture.  
In addition to instruction there is more work for us to do around attendance and distractions to time on task for students.  As stated previously, the reported average daily attendance of 90% does not tell the entire story.  Though we are proud of that number, our students miss a great deal of instructional time due to absences, excused and unexcused.   We have to implore additional strategies to address this.  This included work around tardies, skipping, etc. 
Another area that will be addressed improve outcomes is providing individualized supports to all students in the building.  .  This year, we will administer the Qualitative Reading Assessment (QRI) to every student in the building along with a math equivalent.  With this data, a portion of each block will be used to address student deficiencies in flexible groups.  Through this process and complementary shift in our instructional focus, we will be addressing the skills that our students are lacking that will help them be more successful in the interventions.  


There are challenges that we can predict based on historical trends that can impact our outcome improvement plan.  The greatest challenges are staff resilency  administrative focus, and data and technology.  To make the type of difference that we want to make this year teachers will be called upon in ways that they have not been called upon in the past.  Our work this year will be very detailed, outside of their comfort zones in some ways, and hard to be blunt.  It will be imperative to recognize teachers frequently, and to provide as many incentives as possible to show them that their hard work is appreciated.  A committee has been established to come up with a plan to address this issue.  Perhaps the most critical factor is the focus of the administration.  

To monitor the outcomes of this plan we will ensure that our evaluation system is implemented with fidelity.  This means that teachers will be observed, monitored, and evaluated on a consistent and effective basis.  All Tier I and Tier II teachers will receive two observations with feedback each 9 weeks by the Principal, Assistant Principal, and Dean of Academics.  This is a total of six formal observations each grading period.  In addition, they will receive one informal observation each week from the mentor coach and two informal observations each grading period from the department chairs.  In additional to the formal and informal observations, teachers will receive one walkthrough with a feedback session each week.  All Tier III will receive half of the number of observations.  Additional monitoring of the outcomes will be based on action plans developed in PLC’S and schoolwide data talks that will occur monthly during PD sessions.
Focusing more closely on our interventions, there will be no changes to the basic structure of the Achieve 3000 implementation.  The biggest change will be in the fidelity and depth of the monitoring, and the training and support that the Literacy Specialist will provide throughout the school year.  Teachers will be monitored weekly on their compliance to the implementation schedule and observed regularly.  Students who are not meeting targets will be assigned to after-school tutoring sessions or  Saturday School.

To meet the mathematical needs of our students, MAPCS will use the Understanding Math Intervention program with greater fidelity as the technology is now available.  Students in grades 9 and 10 are enrolled in Math Seminar courses, which meet every other day.  Each student will have individual learning objectives that will be assessed through the Understanding Math Intervention Program. The program allows the instructor to create a classroom environment that involves the students in their learning process and enables them to achieve their individual learning objectives.  Instructors can begin anywhere in the program, depending on the needs of their students. Vigorous assessment tools help instructors determine where to begin and how to plan an appropriate path of instruction.  The Understanding Math program supports the development of a carefully selected subset of the common core standards. Through a series of dynamic and visually engaging lessons this program helps students master the concepts, procedures, and language that are the foundation for all mathematics, including algebra and geometry.  The math department chair will develop a report mechanism to close the gaps on that function in the program.
The Read 180 System 44 implementation is new to our school.  It will be monitored by the Grade 6-12 Literacy Specialist .  There will be two 9th grade sections and two 10th grade sections offered.  We have assigned a co-teacher to the sections to provide additional instructional support.  Inherent in the program are weekly reports that will be used to monitor student progress.

In addition to the research based programs, we will provide additional supports and safety nets to our students.  These include Saturday School and academic support during enrichment.  These are not new but the plan is to begin implementation Oct 1st and align the support provided in these interventions to the data cycle.
Component 3: Instruction by Highly Qualified Teachers

At MAPCS, every instructor and paraprofessional is highly qualified, with the exception of one instructor who is now completing her requirements this semester. Each educator instructs students in the content area in which they have their qualification. The instructors specialize in one content area as to utilize their skills to best serve the student body. MAPCS's instructor recruitment material specifies that we are seeking highly qualified teachers.  Along with recruiting highly qualified teachers, MAPCS is in partnership with The New Teacher's Project. The NTP refers candidates who process highly qualified status. The leadership team also encourages educators to attend professional developments that will allow them to maintain their status, and provide them with information to assist them is honing their craft. The leadership team also observes educators frequently, and provides feedback which may lead to a personal or school wide professional development. We have recently implemented a mentor teacher who helps guide teachers in developing themselves as educators. Therefore, along with recruiting highly qualified teachers, MAPCS provides educators with professional development and personal attention in order to retain highly qualified teachers.

Component 4: High Quality Professional Development

MAPCS utilizes several different methods for providing high quality professional development. The Washington DC Office of State Superintendent of Education provides many high quality professional developments that educators are encouraged to attend based on the need of the educator. Within MAPCS itself, the instructional coaches survey each educator, and based on the results of the survey, a personalized professional development plan is developed for the educator and conducted by the instructional coach.  Each content area educator and instructional coach review data from quarterly assessments to discover trends that can be addressed school wide through professional development. Instructional coaches also provide professional development to educators based upon formal and informal observations of the leadership team, educator special request, or at the direction of the administration. The leadership plans weekly professional development seminars, which are based upon the data from the DC CAS. Depending on the years that the educator has been teaching at MAPCS, some professional developments are mandatory, whereas, other educators are given a choice of which seminar they would like to attend. The See Forever Foundation (the parent company of MAPCS) also reviews DC CAS data and other sources to provide professional development from national professionals, which includes the middle school, as well as the other educational entities within the foundation.

In addition, this year teachers will continue to perfect and support their past series of ASCD research-based professional development—The Art and Science of Teaching and Differentiation. We have adopted a school-wide focus on Whole Child, Whole Adult and using the five tenets—Challenged, Engaged, Supported, Safe & Healthy—1.  Establish support systems for each student to enter school healthy and to learn about and practice a healthy lifestyle.  2.  Provide safeguards and procedures for each student to learn in an intellectually challenging environment that is physically and emotionally safe for students and adults.  3.  Improve instruction continually to engage each student actively in learning and to connect them with the school and broader community.  4.  Ensure that each student has access to personalized learning and is support by qualified, caring adults.  5.  Ensure that each student is challenged by a well-balanced, rigorous curriculum and is prepared for success in school, in higher education, and in their career choices.

Component 5: Attract High Quality Teachers

MAPCS leadership team has a number of ways to attract highly qualified teachers. One method is through our extensive educators’ network. Since the leadership team has worked as educators in a variety of settings, each of us has our own network of educators. When a position becomes available, we ignite our network to attract educators that we know are proven, and highly qualified. Another way MAPCS attracts highly qualified teachers is through the New Teacher's Project (NTP). With our partnership, we communicate our needs, emphasizing the importance of being highly qualified; and the NTP screen and recommend educators to our school. As a leadership team, we also attend recruitment fairs. Within these recruitment fairs, we meet educators and let them know we are seeking educators who are highly qualified. MAPCS has an extensive interview process, which includes a demonstration lesson, an essay, and an intense interview. The interview panel discusses the educator, and decides if the candidate would be a good fit for our student body. MAPCS retains educators through series of recognition, opportunities to improve upon their skills,  a career ladder based on tiers, and personalized professional development. This past school year, all teachers who were extended an invitation to return, accepted the invitation for another school year.
The principal of the middle school has done some really great work to improve some really important aspects of instructional culture at the middle school level over the past two years and he has a lot to be proud of; teachers are generally really happy and like working there – this is a great starting point for even more robust talent management. The school is poised to do dramatically better things for kids, but they have a lot of work left to do. E.g., we want to improve the rigor of the instruction we see in classrooms; we want to give really tight feedback that really drives teachers to improve student outcomes; The administrators have also talked in depth about really holding teachers to high expectations and putting outcomes for kids before adult feelings in interactions and decisions. 

Component 6: Strategies to Increase Parental Involvement – Middle school and High School
The Maya Angelou Public Charter School- Middle School campus has undertaken many steps to engage our parents. We have a parent liaison 3 days each week.  Additionally, we have a number of extracurricular activities, such as sporting and academic achievement events, "Donuts for Dads", "Muffins for Moms" and "Math Night". Through these events, parents are informed about topics that are being taught to their students. MAPCS distributes monthly newsletters which informs and encourages parents to become involved with their child's education. Parents are invited to become a part of the school’s leadership team, and are encouraged to interact with their child's educator to review data. More recently, MAPCS has acquired a Parent Teacher Organization (PTO). The PTO has been involved with promoting various activities in relation to the academics of the school, and the encouragement of the student body. The PTO has sponsored events ranging from pot lucks, to school dances, and even academic awards. There is also parental involvement on the MAPCS school board. Parents are also encouraged to participate in the use of our planning family center. Being that a number of these initiatives are new, we are expecting a marked growth of parent involvement this coming school year.

Every year we receive close to 1000 phone calls from parents and social service providers who are looking for parenting strategies for raising children in Ward 7.  Staying connected with the community and other service providers is crucial to MAPCS success and we are proud to be an active community partner to social services agencies.  Building upon this commitment, we will begin a new program for our parents/families and youth.
Our Parent/Family Resource Center will train staff to work with parents and students as part of the after-school program. Parents/families can choose to focus on topics such as: 
· Budgeting skills to increase financial awareness and stability

· Positive discipline

· Life and stress management

· Community Resources

· Prenatal and infant care

· Infant growth and child development

· Childcare, preschool and after school services

· Parenting and Co-Parenting education
In addition, the resource center will be open for students for tutoring, work on credit-recovery programs, and mentoring. (Refer to Parent/Family Resource Center Plan)
Component 8: Include Teachers in Decision Making for Middle school and High School
At MAPCS, educators are consistently asked to share their professional opinions. Educators are involved in "Data Dumps" and "Data Review" on a quarterly basis. These data sessions dissect data from quarterly assessments and other forms of assessments.  Once the data has been reviewed and discussed, educators are asked to give their suggestion on which topics should to be re-taught, and which topics need enrichment. The teachers are constantly surveyed about their opinions on the curriculum and its effectiveness, and adjustments that need to be made for the benefit of the student. Educators are also encouraged to share effect and innovative practices and information that may allow our students to excel.
In addition, the school improvement plan is a mechanism through which the public

can hold schools accountable for student success and through which it can

measure improvement. One of the first steps—a crucial one—in developing an

improvement plan involves teachers, school councils, parents, and other

community members working together to gather and analysis information

about the school and its students, so that they can determine what needs to

be improved in their school. As the plan is implemented, schools continue to

gather this kind of data. The input of teachers is crucial to improvement. Thus, teachers serve on school improvement teams, attend meetings, assist with strategies, and make-decisions related to school improvement. This process empowers teachers and builds relationships that are critical to collaboration and improvement.
Finally, MAPCS has developed a teacher growth model that moves teachers through three tiers.  The third tier of teacher development provides opportunities for teachers to serve as department chairs, academy leaders, and professional developers for their colleagues.  Decisions around teacher leadership and empowerment are collaborative – involving teachers and administrators. In addition, as teachers grow, they are encouraged to lead programs, participate in decision-making, and serve on a number of committees and task-forces that they plan/sponsor/and implement.
Component 10: Coordination of Federal, State, and Local Programs  
NOT YET COMPLETE
